
SESSION: Reading Strategies: Guessing Meaning from Context 
               
Date: 11 November 2015 
 
Time: (1 hour) 
 
Learning Outcomes: By the end of this session participants will be able to:  

• Understand strategies for guessing meaning from context and use activities to teach 
the different stages of that reading strategy 

 
Materials: whiteboard and marker 
 
Procedures: 
Step 1: Warm-Up- Phoneme Deletion --------------------------------------------------10 min 
Have participants number their page 1-10. They will hear a word followed by “first”, 
“middle”, or “last”, and they must write the word that remains when that sound is removed. 
For example, COLD (first)=OLD.  
1. N-ice (first); 2. Star-t (last); 3. S-p-oon (middle); 4. For-k (last); 5. Mon-k-ey (middle); 6. 
P-late (first); 7. S-top (first); 8. Thin-k (last); 9. Ha-n-d (middle); 10. Car-d (last) 
Have participants compare with their neighbor, and then go over the answers with the group. 
 
Step 2: Objectives of Reading Strategies----------------------------------------------------15 min 
Elicit from participants what sort of reading tasks their students struggle with. When students 
encounter unfamiliar vocabulary or complicated sentences, they can lose track of the 
meaning of what they are reading, so they need strategies to be able to continue following. 
Have participants brainstorm what students can do when encountering an unfamiliar word: 
Guess meaning from context, break a word down into parts, and look it up in a dictionary. 
 
Step 3: Guessing Meaning from Context-------------------------------30 min 
An effective strategy for guessing meaning from context has five steps: 1. Decide the part of 
speech. 2. Do a “What does what?” (noun-verb relationships) activity. 3. Look for any 
conjunction relationships. 4. Guess a meaning. 5. Check the guess (fit in the passage, same 
part of speech, etc). 
Introduce participants to the practice activities for the first three steps: 
Parts of speech: Teacher chooses words from a passage (especially words that can be 
different parts of speech in different contexts) and writes them with their line numbers on the 
board. The students find each word in the passage and write N, V, ADJ, or ADV. 
What does what?: Teacher chooses verbs from a passage (especially verbs where the subject 
or object is separated by a clause or the verb is acting as a noun or adjective) and writes them 
in unconjugated form with their line numbers on the board. The students must find the verbs 
and the subjects and objects (if any), then write a simple active sentence.  
Have participants do the example (Teaching ESL/EFL Reading and Writing, p. 41) 
Conjunction relationships: Signals of conjunction like “and”, “because”, “firstly” “in spite 
of this” show how sentences and parts of sentences relate to each other. These signals can be 
conjunctions, adverbs, verbs, or prepositional phrases, but the key is that they indicate a 
relationship between different parts. 
Elicit different sorts of conjunction relationships, then introduce the full table (R&W, p. 161) 
 
Step 4: Conclusion----------------------------------------------------------------------------5min 


